
 

1 
 

SUSTAINABLE CURRICULUM REVIEW AND ECONOMIC 
DEVELOPMENT OF AFRICAN STATES 

 
 

By  
 
     

UBONG MONDAY 
Department of Curriculum and Teaching, 

College of Education. 
Afaha Nsit. 

 
EDDIE NKOK 

Department of Curriculum and Teaching, 
College of Education. 

Afaha Nsit. 
 

DAVID EFFIONG 
Department of Curriculum and Teaching, 

College of Education. 
Afaha Nsit. 

 
And 

 
EDO OBOT EKANEM  

Department of Curriculum and Teaching, 
College of Education,  

Afaha Nsit. 
 
Abstract  

A curriculum review becomes necessary when a curriculum cycle is completed 
and a feedback reveals a need for such a review. Ohakwe and Njoku (2009), 
noted that, the curriculum like the constitution is not static; it is a fluid and 
elastic in application, administration, change and principally modulated by 
the environment and technology. Developing a curriculum therefore, is an 
ongoing exercise. Curriculum reviews are however, implemented in response 
to popular clamour and perceived social needs. When there is perceived 
dissatisfaction with existing curriculum or when there is a change in what is 
known about learning process, the need for evaluation becomes expedient. 
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This paper examined the role of curriculum review in the economic 
development of African States. The concept of curriculum review in African 
countries like South Africa was discussed. Problems militating against 
curriculum review in African state were highlighted to include inadequate 
facilities and instructional materials. Finally, recommendations were made to 
serve as solutions to these problems.  

 
 It must be stated from the outset that curriculum is central to any formal 
system of education because it defines what ought to be learnt and, to a larger extent, 
how it ought to be learnt by a student. Some of the primary objectives of formal 
education include empowering the recipient with capacity for independent, critical and 
creative thinking, making him self-reliant, self-disciplined, courageous and innovative 
through deliberate inculcation of critically important values that define a person as 
educated. Whether these objectives will be achieved or not depends largely on the 
curriculum which provides the content of the education imparted in the student. 
Therefore, a curriculum must be designed with these objectives in mind, starting with 
the general curriculum at the basic level up to the more complex, technical and 
specialist curriculum at the tertiary level.  
 
 The outcome of a properly designed and effectively delivered curriculum in 
any educational system is the positive advancement of the society in all its 
ramifications (Nigerian Tribune Newspaper, Thursday 12th September, 2013, pp: 56).  
An educated person, properly so called, must be empowered through education to be a 
competent problem solver, a wealth creator (whether he is working for himself or for 
others)  and a positive social  engineer through advancement of new ideas that will 
guarantee sustainable development of the society. The easiest way to evaluate whether 
a society has a functional  education or has not is by looking at its economic and social 
developments. A poor and backward society is simply a reflection of a backward and 
dysfunctional educational system while a rich and prosperous country is a  reflection of 
a rich and functional educational system which, by extension, is largely dependent on 
its curriculum. History is full of examples of countries which transformed their 
fortunes, almost instantaneously, by making deliberate changes  in  the nature and 
system of their formal education, usually by studying and applying successful systems 
from other regions. More recent examples include Taiwan, Singapore, South Korea and 
China, among many others. In fact, the reason countries like USA and United Kingdom  
are choice educational tourist  centres in the world, particularly at the tertiary level, is 
due to the successes their educational systems have recorded in transforming their 
societies.  
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Concept of Curriculum 
 The term “curriculum” is generally used to refer to the syllabus – the list of 
subjects, topics and the text included in a course of study. It is more than that. It 
incorporates subject content and skills, the manner of teaching and assessment that is 
followed, the philosophical outlook of the teacher and who the learners are. Curriculum 
is the planned process, the actual implementation of the teaching and the students’ 
“experiences” of the learning process. 
 
 Increasingly, without necessarily compromising academic autonomy, 
Universities are being held accountable to the learners, government, parents, industry 
and the wider community. They are expected to produce graduates who do not only 
know the content, but who also have the capability to provide human resources to 
satisfy the needs of the country. 
 
 Internationally there is an awareness of a need for people in higher education 
constantly to be developing and reviewing curricula in accordance with the changing 
circumstances. In South Africa, because of the developments in the country and in 
higher education in particular, changes in curricula are imperative. Through the South 
African Qualification Authority (SAQA) and the National Qualifications Framework 
(NQF) an Integral national framework for learning is being established. Such 
developments will impact on every education programme in the country. The 
development and review of curricula should take into account national education 
policies and the social economic environment within which graduates will work. 
Curricula also need to be sensitive to the range of learner’s background. The explosion 
of information through modern technology creates circumstances with new challenges 
for educationalists.  New approaches to designing curricula should equip learners with 
the skills to access and manage knowledge rather than just imbibe knowledge.  
 
Principles of Curriculum Development and Review  
1. Learning outcomes which include knowledge and understanding of a subject as 

well as cognitive, general and professional skills should be explicitly stated for 
each course or  programme and these should be the pivot around which the whole 
course is developed. This is in line with the SAQA and NQF requirements. 
 

2. Consultation is the key feature of curriculum development.  The question to be 
asked is not what the lecturers can offer, but what the needs of the learners and 
society are.  Stakeholders should therefore be co-developers of a curriculum. 
These normally include current and past students, academic, professional bodies 
and employers in both the private and public sector.  
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3. Reviewing processes should be part of a curriculum plan in order to 
accommodate new ideas and knowledge as well as to avoid rigidity. Such 
changes should be informed by developments in the world of learning as well as 
movements in a particular discipline.  

 
4. Equity and redress are issues that need to be accommodated in the curriculum.  

The curriculum needs to have a clear plan on  how  learners who do not have 
adequate academic preparation will be accommodated and developed. In short, 
how learners with differential entry levels can all reach the same required exit 
levels needs to be clearly stated.  
 

5. Diversity of the student body and teaching personnel calls for a curriculum 
which is sensitive to the different backgrounds and outlooks of those engaged in 
the teaching and learning processes.  

 
Policy on Curriculum Development and Review  
1. In the development of curricula departments/schools should clearly formulate 

their aims as well as learning outcomes. This will facilitate the identification of 
specific outcomes for various courses and modules. Such planned outcomes need 
to be explicitly communicated to learners and should appear in the university 
calendar and other relevant documents. 
 

2. In addition to specifying outcomes, curricula should be learner-centred and 
describe content, skills to be mastered and fundamental viewpoints. The nature of 
the learning experience including teaching methods and forms of assessment of 
learner attainment should be clearly stated.  
 

3. The regular review of curricula should be standard practice in every department. 
Given the rapid pace of change, it is suggested that curricula should be reviewed 
every three years and that at six year intervals a more comprehensive overhaul be 
undertaken.  
 

4. In developing and reviewing curricula wide consultation should take place with 
students, key players, potential employers and academics from other institutions. 
Interdisciplinary curriculum planning should be encouraged.  

 
5. In planning curricula, departments should accommodate as far as possible the 

diverse linguistic, cultural and religious  backgrounds of learners. Support and 
developmental programmes to facilitate access to courses by those students that 
need such services should be clearly outlined. 
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6. Heads of Departments/Course Co-ordinators will be required to report via the 
Teaching and Learning Committee to Senate on a regular basis in respect of their 
development and review of curricula.  

 
Curriculum Review in South Africa 
 The report of the Ministerial Committee established to review the curriculum in 
year 2000 gave a wide-ranging critique of the curriculum. It argued that while there 
was overwhelming support for the principles of outcomes-based education and 
Curriculum 2005, which had generated a new focus on teaching and learning, 
implementation has been confounded by: 
1. A skewed curriculum structure and design  
2. Lack of alignment between curriculum and assessment policy  
3. Inadequate orientation, training and development of teachers. 
4. Learning support materials that are variable in quality, often unavailable and not 

sufficiently used in classrooms.  
5. Policy overload and limited transfer of learning into classrooms.  
6. Shortages of personnel and resource to implement and support C2005. 
7. Inadequate recognition of curriculum as the core business of education 

departments.  
 

All these areas were seen as requiring attention. Their weaknesses were 
underpinned by and required adequate resourcing, manageable time-frames for 
implementation and regular monitoring and review.  

 
In order to address these issues the Review Committee proposed the 

introduction of revised curriculum structure supported by changes in teacher orientation 
and training, learning support materials and the organization, resourcing and staffing or 
curriculum structures and functions in national and provincial education departments. 
Specifically, it recommended a smaller number of learning areas, including the 
reintroduction of history, the development of a Revised National Curriculum Statement 
which would promote conceptual coherence, have a clear structure and be written in 
clear language, and design and promote ‘the values of a society striving towards social 
justice, equity and development through the development of creative, critical and 
problem-solving individuals’ (Chisholm et al, 2000, viii). The Revised National 
Curriculum Statement was duly produced and became policy early in 2002. 
 
Economic Development and Curriculum Review in South Africa  
 Research on sustainable development in education focuses more often on the 
messages that education and the curriculum might carry about sustainable development 
than about how national economies might grow and develop in order that national 
educational ambitions might be more sustainable (King, 2007:97). 
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 Both national governments and donor agencies are rhetorically more concerned 
with educational reform as vehicles for economic and political change than with the 
actual financial conditions and measures necessary to ensure their sustainability.  These 
issues are explored in this paper which focuses on the adoption of learner-centred 
education as a major curriculum innovation to address political and economic goals in 
the 1990s in Southern Africa (Tabulawa, 1997; 2003; Jansen, 2004; Harley and 
Wedekind, 2004). It focuses specifically on the reasons on the one for the ready 
acceptance of the ideas and on the other for learner-centred education not taking root. 
Sustainability has been far from the centre of concern despite statements to the contrary 
within either national curricular or aid agency statements of policy intent.  
 
 In contemporary contexts of enhanced international competitiveness, national 
educational performance has become increasingly important. How teachers teach and 
learners learn has become more important than what they learn. Replacing rote, call-
and-response forms of learning with more “modern”, learner-centred styles has become 
an item of interest linked to the achievement of EFA and Millennium Development 
Goals where access and quality are conjoined.  The achievement of quality education is 
seen as critical to the success of increased access, and often includes the notion of 
learner-centred education.  
 
 Promotion of learner-centred education has a long history in Africa education, 
but research seems to point to little success. Even though the ideas have spread in 
different ways, there is little evidence in practice of changed modes of teaching and 
learning. In the 1990s, Southern African countries such as Nambia and South Africa 
adopted what are in essence learner-centred approaches in curriculum.  Adoption of 
learner-centred ideas in Southern Africa was conditioned by prior histories of 
alternative education and expectations of what education could achieve. The idea and 
practice of Education with Production (EwP) spread in the 1970s as a form of 
international cooperation to ensure sustainable national economic development. It 
embodied educational ideas sympathetic to the adoption of learner-centered education.  
 
 Learner-centred and outcomes-based education in the 1990s found local favour 
because they were not entirely new ideas, and were ambiguous enough to be seen as 
key vehicles for achieving not so much educational, as broader economic, social and 
political goals. This goal they shared with EwP, although with less of the attention to 
growth and sustainability than Education with Production had incorporated. This paper 
argues that implementation of learner-centred education as a national initiative faltered 
in the 1990s not only because it was a neo-liberal imposition or clashed with local 
African ways of teaching and learning, but also because it was expected on the one 
hand to achieve economic and other ideals which it could not do and on the other was 
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implemented in contexts where capacities and requirements for its realization varied 
enormously.  
 
 In other words, learner-centred education is unsustainable without major 
financial assistance to provide the conditions necessary for successful learning and 
teaching in all classrooms in the region. If, as has been pointed out by many writers, 
learner-centred education is more likely to be achieved in classrooms where children 
and teachers have the necessary social, cultural and economic capital, then it means that 
its achievement in all classrooms requires massive economic support not only to change 
conditions in schools, but also the social and economic conditions in which 
communities live.  This, in turn, is not achievable by donor support alone.  
 
 External international pressures and financial support have plated a significant 
role in the introduction of learner-centred education in southern Africa since the 1970s, 
although the purposes, players, conditions, modalities and successes have differed over 
time and place. Most recently, curriculum change also been mandated by loan 
conditionalities, albeit in broad terms as part of quality reforms. Regional entrepreneurs 
have also played a role in ensuring the spread of the ideas.  
 
 Almost without exception, there is little concern with the local economic 
conditions necessary for sustainability of these apparently improved methods of 
teaching and learning. Both national governments and donors appear locked in a 
discourse of how educational and curriculum change, focused on learner-centred 
education, can change political and economic conditions without any real, 
complementary concern with the continuing cost of the interventions, and increasing 
the real economic capacity of countries and not only national governments to sustain 
them.  
 
Conclusion  
 Our most significant and more general conclusions suggest that curriculum 
failure has resulted largely from an inadequate consideration of both technical/practical 
as well as critical/political contingencies which have an impact on curriculum;  that the 
dearth of indigenous curriculum models severely limits relevant and effective change; 
and that an important component of any future attempts at curriculum review must 
exploit the accumulated evidence and experience derived from twenty-five (25) years 
of educational reconstruction in Africa.  
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